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Agenda

Look at the overview of the qualification and exploring
the assessment criteria.

Consider the different formats that students may use to
complete their portfolios.

Appreciate the requirements for the assessment and
moderation process.

Look at examples of assessment materials and carry out
some marking of exemplar materials.

Highlight support.
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Component 1: Overview

NEA/Coursework component worth 40% of the qualification.

60 marks in total.

There are two parts to the assessment.

1. A portfolio 2. A devised performance or design realisation
« AO1: the creating and developing process  AO2 assessed
. AO4: the analysis and evaluation of this « 15 marks for the final performance or design
process realisation

* 45 marks in total for the portfolio:
o 30 marks assessing AO1

o 15 marks assessing AO4



Assessment Criteria

* The criteria used to assess the portfolios (AO1 & AO4) is the same for performers and designers.

* The criteria used to assess students’ performance/ design realisation (AO2) different.

Some important things to consider when looking at the criteria:

Decide which descriptor most closely matches the work and place it in that level (best fit).
Decide how securely all bullet points are met within that level to arrive at your final mark.

If the work only barely meets the requirements of the level, consider awarding a mark at the bottom of the
level; however, if all the bullet points are ‘securely’ met, then place the work at the top of the level.



Activity

Look at the assessment criteria for AO1, AO2 and AOA4.

* What are the differences between the Level 4 and Level 5
criteria?

Do you have any other specific observations or questions
about the assessment criteria?
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Requirements

The portfolio submission requirements are as follows:
* option 1: handwritten/typed evidence between 1,500 and 2,000 words
* option 2: recorded/verbal evidence between 8 and 10 minutes

* option 3: a combination of handwritten/typed evidence (between 750-1,000 words) and recorded/verbal
evidence (between 4 and 5 minutes).

Maximum word counts and time limits MUST be adhered too, as work beyond the maximum will not be

moderated. This can have a significant impact on a candidate’s AO4 mark is part or all of question 6 (or even
5 and 6) are outside of the word count.

Consider: What is going to be the most effective way to successfully capture the evidence your
students produce in this component?

* We have no preferred format style. It is not necessary for all students in your centre to submit their portfolio
in the same format.



The Six Portfolio Questions...

Students are required to answer these six questions in their portfolio.
These questions can be used as headings for each portfolio section or as prompts during a vocal/recorded portfolio.
These are the questions that can be found in the Specification.

* What was your initial response to the stimuli and what were the intentions of the piece?
* What work did your group do in order to explore the stimuli and start to create ideas for performance?

* What were some of the significant moments during the development process and when rehearsing and refining your
work?

* How did you consider genre, structure, character, form, style and language throughout the process?
* How effective was your contribution to the final performance?

* Were you successful in what you set out to achieve?

ALL design candidates must address the same questions ensuring that they apply the questions to their own
design skill and do not focus on what the performers are doing.

Health & Safety considerations must also be addressed in the Portfolio Evidence



Production and Structure

Students should be working on producing their portfolio throughout the entire devising process.
* Questions 1 and 2 are the early stages of the devising process.

* Questions 3 and 4 focus on refinements and rehearsals and are key to achieving higher AO1 levels and
marks.

* Questions 5 and 6 focus on the end-product and are key to achieving high AO4 levels/marks.



Design Students’ Additional Documentation

Component 1 - Requirements for design skills

Lighting design

Sound design

Requirements l Costume design
Design skill

Final costume designs for two
characters in the production,
Incorporating hair, makeup and
mask considerations if
appropriate,

All sourcing must be based wholly
on the student’s design(s).

Final lighting design
incorporating grid plans and a
lantern schedule that indicates
the use of at least four different
lighting states.

' Set design

Drawings of the final design
to be realised in the
performance space and any
relevant props.

Source sheet showing at
least four sound cues -
original, live or found
sound effects as
appropriate.

Additional
documentation

A costume plot or list of
costumes/accessories worn by
each performer indicating any
changes as appropriate.

A lighting plot or cue sheet
showing at least four different
lighting states as appropriate.

A ground plan of the
performance space, including
entrances and exits, audience
positioning and stage furniture
(as appropriate).

A cue sheet showing the
source, order, length and
output level of each cue.

Supervision

The student must supervise the
construction and/or sourcing of
the designed costumes as

appropriate.

The student must supervise the
rigging, focusing, programming
(if applicable) and operating of
the design as appropriate.

The student must supervise the
construction, painting, hiring
and /or finding of scenic
elements needed to meet the
requirements of their design as
appropriate.

The student must
supervise the production
of the final sound design
which they have created
and recorded using live
and/or sampled material
as appropriate.

Performance

A realisation of the costume
design in the performance.

A realisation of the lighting
design In the performance.

A realisation of the set design in
the performance.

A realisation of the sound
design In the
performance.

NB: Centres are reminded that any appropriate evidence produced in line with the requirements above should also be sent to

the moderator as part of the design students’ portfolio.

There are now design templates on the Pearson Edexcel Website for Centres to use (these can be found under Forms and Administration).

These forms are not compulsory, Centres can use their own versions
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How are AO1 and AO4 applied to the portfolio questions?

* Some of the portfolio questions naturally lend themselves to AO1 - those questions beginning with “‘What
(Qu 1, 2 and 3) or AO4 - those questions beginning with ‘How,” or ‘Were’ (Qu 4, 5 and 6).

* The expectation is that students will address aspects of the assessment criteria for both Assessment
Obijectives as they respond to all six questions.

* Analysis and evaluation should be evident in the students’ responses to all of the questions as this is
assessed throughout, not just in questions 5 and 6.



Responses to Questions 5 and 6 to support students’ AO4
marks

When answering the last two questions:

* students should focus on analysing and evaluating the contribution of ‘their skill’ in the actual FINAL
performance. (Question 5 and 6 are about the end product and the final assessment, not the process as
this is addressed in questions 1 to 4).

* Students must also go back to their intentions for performance and evaluate how successful they have

been in realising this intention. Clear examples from the final performance must be analysed and
evaluated.

* Students can look at potential areas for improvement as well as successes. The important part is that all

evaluative comments are justified by detailed examples and analysis of moments within the final
performance.



The Portfolio & the Teacher’s Role

The requirements are:

* you may help your students to understand the assessment requirements of the task

* you can provide feedback once on one draft version of the portfolio before it is handed in to be marked

* the focus of this feedback must only be on the requirements of the portfolio and the Assessment Objectives

* any additional feedback must be recorded on the NEA authentication sheet.



Authentication

The portfolio must be the student’s own work.

To ensure this is clear, you could encourage students to write/talk in the first person: / decided that... My research
illustrated that... If | could have done this differently, | would have.... On reflection, | feel that...

* Students must be directly supervised for a sufficient portion of the creation of the portfolio to allow teachers to
confidently authenticate each student’s work.

* Teachers are required to declare that the portfolio is the student’s own work on the NEA Authentication sheet.
* The student must also sign the NEA authentication sheet, stating that the work is their own.

* If the teacher or the student has not signed the document, then the moderator will request another copy of the form with
signatures. It is therefore important to get these forms signed as soon as possible after the work is completed.

* Signature can be electronic. There is no need to print, sign and scan to a PDF, unless you would prefer to do so.

The NEA authentication sheet will need to be completed for all candidates in the centre in case the moderator requests an
extended sample — not just for the sampled candidates.



Marking Justification

There is a requirement for teachers to justify the marks awarded against the assessment criteria — this is a JCQ
regulation.

Teachers can do this by either annotating the portfolio (no other comments should be written on the portfolios) and/or
by completing the comments section on the NEA authentication sheet.

If a Centre choses to annotate the Portfolio Evidence rather than make comments on the NEA authentication sheet, they
must remember to comment on AO2 (the performance/ design realisation as well). Some Centres forget to do this, and
they only comment on AO1 and AO4 in the annotations. The comments on the application of the assessment criteria for
AOZ2 can be on the bottom of the Portfolio Evidence or on the NEA authentication sheet.

Teachers should not copy sections of the assessment criteria onto the coursework authentication form or at the bottom
of the work, as this does not support the moderator in understanding where the teacher assessor has identified evidence
of the criteria within the work.

Internal standardisation should take place, ensuring consistency of the application of the assessment criteria across
different teaching groups, performance groups and chosen skills (performance or design).



NAS: Authentication Form

GCSE Drama (1DR0/01) - Component 1: Devised Drama
Non-examination assessment (NEA) authentication sheet

This sheet must accompany the student's portfolio, and should be attached to the front
of the portfolio submitted.

Pearson Edexcel L1/L2 GCSE (9-1) in Drama 1DRO/01
Centre Centre

name: number:

Candidate Candidate

name: number:

Teacher comments

ItIs a JCQ requirement that Centres justify the marks that they have awarded for each of
the Assessment Objectives. Comments should be recorded below or as annotations on the

portfolio:
Assessment Objective Mark Teacher-Assessor Comments

Portfolio: AO1
Create and develop ideas to
communicate meaning /30
Portfolio: AO4
Analyse and evaluate own work /15
Portfolio total 145
Performance: A02
Apply theatrical skills in live
performance /15
Overall total /60

Teacher declaration

| declare that the work submitted for assessment has been carried out without assistance
other than that which is acceptable according to the rules and demands of the specification. |
also certify that to the best of my knowledge the evidence submitted for this assignment is the
learner's own. The learner has clearly referenced any sources and any artificial intelligence
(Al) tools used in the work. | have not solely used Al to mark the learner’s work. | understand
that false declaration is a form of malpractice.

Assessor Name:

Assessor Signed ‘ Date: ‘

Candidate declaration

I certify that the work submitted for this assessment is my own. | have clearly referenced
any sources and any Al tools used in the work. | understand that false declaration is a form
of malpractice. | acknowledge that Pearson may use candidate work for the purposes of
standardisation, training and exemplar material.

Candidate
signature:

Date:

* Anew section to sign to say no Al tools have been used in the creation of the evidence.

* Work can automatically be used by Pearson for training unless you sign the section on the CCIS form to
say that you do not give permission.




Centre-Candidate Information Sheet (CCIS)

The CCIS sheet should be downloaded
from the Pearson website annually,
This is based on the total mark out of 60 marks

Pearson Please complete this for SAMPLED candidates only and in rank order with the highest achieving candidate at the top and the lowest achieving candidate at the bottom.

@ GCSE Drama Component 1 - Centre/Candidate Information Sheet (CCIS) ‘
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Timings, Group Sizes and the Implications on the
Assessment of the Performance: AO2

Group size Recommended Maximum
minimum performance times
performance times

3-4 performance students (group) 10 minutes 15 minutes

5-6 performance students (group) 20 minutes 25 minutes

* The minimum group size of three and maximum group size of six students must be adhered to. In addition, one design
student in each of the four disciplines may be assigned to a group.

* Performances that are between the regulatory minimum (4 mins) and the recommended minimum (10 or 20 mins) may
not allow students to evidence their skills fully in order to access all levels of the assessment criteria.

* Moderators will not deduct marks for work that does not meet the recommended minimum time; however, the work may
be ‘self-penalising’, and therefore teacher assessors will need to consider if the work is sufficient to demonstrate the skills
required for the higher levels. Ensemble work, where all candidates are on stage all the time, tend to allow for the higher
levels of achievement even if the work is slightly below the recommended time — this is because the candidates have
sufficient stage time.

* If the work does not meet the regulatory minimum time of 4 minutes, then the teacher assessor must place the work in
Level 1 or 2. There is a Level 2 cap that must be applied.

* The moderator will stop marking at the maximum time for the group size; again, marks will not be deducted, but any work
beyond the maximum time will not be considered for assessment.



Sample Selection

The sample centres select must include the performance/design realisation and portfolio evidence of all sampled students,
the CCIS Form (one ) and the NEA authentication form (one in the sample). The sample will not be
selected by Pearson as they do not know how the centre have chosen to group their candidates.

The sample must be selected from a maximum of four different performance groups (although this could be from as few

as one group if there are six performance and four design candidates in one group, including the highest and lowest
achieving candidates overall /60).

The sample selected by the centre must include:

* the highest overall scoring student

* the lowest overall scoring student

* the work of at least eight further students with a range of marks between the highest and the lowest scoring students.

For more information on sample selection see the Administrative Support Guide (ASG) on the website under ‘Forms and
Administration’.



Submission of Evidence

Centres and moderators will use an online platform called the Learner Work Transfer (LWT). Centres will
upload work and documentation onto the portal.

There is no hard copy submission of a students’ work and documentation.

Information about the LWT can be found on our website and is accessed through Edexcel Online (EOL)
and any issues should be made through EOL. The subject advisor has also produced a help video which is
available on the website.

We have created two forms — a centre-candidate information sheet (CCIS) and NEA authentication sheet—
to collect information from centres to share with the moderators via the LWT.

The LWT guidance and Administrative Support Guide (ASG) have details on all requirements for submitting
the work and must be accessed annually.


https://support.pearson.com/uk/s/article/Learner-Work-Transfer-LWT
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Candidate 1

Total 7/45: 677 words (self-penalising)

Q1: Doesn’t mention the stimuli, instead goes straight into explaining that the inspiration for the play was dementia —
with a brief explanation of dementia. Mentions research — descriptive with no justifications AO1

Q2: Some basic explanation of the exploration in the studio. Focuses on their monologue and gestures — no specifics/
vague.

Q3: Significant moments — change in the monologue. Basic explanations and changing of the script. Descriptive,
no analysis or evaluation. One comment that suggest some limited focus on planning for an audience ‘The audience
should feel sad'.

Q4: Covers all areas but limited understanding ‘We did a sad drama’ for genre. Language ‘We had facts spoken to the
audience’ — shows tentative engagement

Q5: Limited evaluative comments ‘1 think it created a sense of family’ and ‘My dialogue was good’.

Q6: Makes a comment that they think the play ‘managed to say what we wanted it to say to the audience’ — they never
explain what this is. Demonstrates limited ability to analyse and evaluate.

Health and safety mentioned at end.

AO15/30 (High Level 1)  AO4 2/15 (Mid-Level 1)






Candidate 2

Total 15/45: 1475 words (still potentially self-penalising)

Q1: Stimuli explained “The Scream’. We see the initial response to the stimuli and collaboration. Second stimuli the theme of ‘Loss’.
Sense of journey. We see how the ideas have evolved.

Q2: Research on ‘Jack the Ripper’ and the film ‘Scream’. The focus is on research — they needed to explain the practical exploration
of the stimuli/research (what happened in the studio?) Adequate explanation.

Q3: The focus is on ‘timing issues’ and ‘creative differences’ no real focus on the practical creation and the development of practical
ideas and refinements during the devising process. Starts to hint at this in the first paragraph but drifts off. Adequate explanations
very descriptive and general — lacks analysis and evaluation.

Q4: Very brief. Does not address the question. Mentions monologue but nothing else. Drifts into costume

Q5: Mentions their contribution through their monologue: this is vague with no specifics. Some reflective comments “We tried to
create a sense of frustration.” A lot of this responses is about the ‘Ideas the candidates put forward’ — not their contribution through
their skill in the final performance. Very little drama vocab.

Q6: Some adequate evaluative comments. Health and Safety mentioned at the end of the evidence.

In summary: Clear engagement with adequate explanations of intentions. Tends to focus on thought process rather than on specifics of
actual practical exploration.

AO1 10/30 (Mid-Level 2)  AO4 5/15 (Mid-Level 2)






Candidate 3

Total 27/45: No word count given — does look around 2,000 words

* Q1: Stimulus ‘a pack of playing cards’. Straight into exploration of the stimulus, with the candidate’s initial response weaved in.
Exploration through still images. Clear drama vocab. ‘proxemics’. Planning for an audience is evident with clear intentions.

* Q2: Research more focused on Brecht and ‘non-naturalistic techniques’ than on exploring the stimulus and initial intentions.
Almost a distraction! Still image labelled with some analysis. Mask workshop to physicalise their characters are explained.
Coherent explorations. Coherent and generally balances AOA4.

* Q3: Significant moment of adding monologues is explained. Focused on planning for an audience. Two moments explained:
however, one back to focusing on Brecht.

* Q4: Each area discussed separately in grid. Some attempt to evaluate the structure. Coherent explanations

* Q5: The first paragraph focuses on analysing and evaluating a ‘ticking sound effect’ rather than the candidate’s own skill.
The second paragraph offers more balanced AO4. Coherent

* Q6: Coherent and generally balanced analysis and evaluation of the performance. Clear ability to analyse and evaluate; however,
more justification could be offered to make the evaluation secure.

Summary: AO1 offers coherent explanations of the creative intentions for performance. Clear engagement and collaboration throughout.
Some secure drama terminology. Flashes of level 4; however, not enough — gets ‘tied up in Brecht’ at times. Best fit Level 3. AO4 is the
same — coherent and generally balanced.

AO1 18/30 (High- Level 3): AO4 9/15 (High- Level 3)






Candidate 4

Total 34/45: No word count given — starts to feel like it is over 2,000 words

Q1: Stimulus ‘Noughties’. Research into celebrities. Clearly is an intelligent candidate. Well written response. Focused on audience.
Communicates in detail how their ideas were developed. Starts strong.

Q2: This question is generally secure; however, more AO4 of actual drama exploration would have improved this response.
Thoughtful approach: very ‘thought process and research’ based at this point.

Q3: Secure example of ‘stop and search’ with analysis and evaluation of stillness. Secure ability to refine work. Secure use of
terminology. Clear sense of work being developed through collaboration

Q4: Uses subheadings. ‘Episodic genre’ is not a genre — some confusion here. There is some secure AO4 in this question.
Language section is not as secure and there is a lot of repetition. This candidate would probably have given a more sustained
response had they analysed and evaluated moments of their work, rather than covering the demands of the question separately with
subheadings.

Q5: Does analyse and evaluate performance skills. Secure AO4. H&S mentioned. Sometimes the specific details are not clear or
justified.

Q6: Does go back to the intentions for performance. The whole thing reads a bit like an English essay

Summary: AO1 offers secure and generally sustained explanations of the development and refinements although we have a much
stronger sense of the intentions for performance and less understanding of ‘how’ this was achieved.

AO1 23/30 (High-Level 4): AO4 11/15 (Mid-Level 4)






Candidate 5

Total 42/45: Word count 1999

Q1: Stimuli made clear ‘Dream House’. Personal response to the image. Analyses the facial expressions and colours in the image.
Assured analysis of the stimulus inferring deeper meaning. Clear intentions.

Q2: Research and how this was used to support the candidate’s characterisation. Practical exploration of the research with ‘T hree
still images and an animated sequence’. Refinement discussed, even at this early stage. Focus on audience with clear analysis.
Assured explanations of the process of practical creation, development and refinement of ideas.

Q3: Assured and accomplished use of drama vocab. Assured and fully balanced analysis with evaluative comments. Confident
engagement with process. Assured explanations of challenges and how practical exploration was used to find solutions and refine
the work. H&S.

Q4: Continual narrative — no subheadings allows for assured and well-balanced considerations of the decisions made with detailed
practical examples supported by the use of accomplished drama vocab.

Q5: Does focus on own character and performance skills. Assured and accomplished explanations. AO4 balanced

Q6: Does go back to intentions for performance. Potentially feel that they were running out of words; however, still well balanced
AO4.

Summary: Assured throughout and some more comprehensive moments in — Q2, 3 and in particular Q4

AO1 28/30 (Mid- Level 5): AO4 14/15 (Mid- Level 5)
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Part 1. Understanding the Standard & the Assessment Criteria

Performance
We will now watch a devised performance, with 5 performance candidates.

R

li ?

\ i\-

Candidate Candldate

3




Performance Link:

Performance https:/lyoutu.be/SkF949Uw1 9k



https://youtu.be/8kF949Uw19k




Candidate 1: Performer

Candidate 1: Blonde, white T-shirt, Grey Leggings
AO2: (Level 2-high) 6 marks

* Fidgeting as stood at the back at the beginning of the performance.

* More of a follower — looking to others. Does not distract from the ensemble. However, not always in time.
* Does laugh (smiling during another monologue as not fully focused).

* Distracted during movement section.

* Does benefit from the ensemble style.

* Vocal skills quiet and monotonous. Not ‘at ease’ — hesitations in monologue.

* Generally ‘sound’ individual performance with emerging ability to combine vocal and physical skills.

* Adequate focus, partially developed characterisation.






Candidate 2: Performer

Candidate 2: Blue jeans, ‘Happiness’ grey T-shirt, dark hair)
AO?2 (Level 4-High): 12 marks

* Generally clear in her opening direct address to the audience.

* Possibly seems nervous at the beginning.

* Focused during the Chair Duet — with aggressive moments, posture good, eyes generally forward.
* Takes a lead in the group. Does lead the performance and is secure sustained.

e Shift of character to ‘mother’ with tone and voice variety.

e Slightly quiet at times.

* Occasionally we are left wanting more energy, although is engaging throughout. This is why she is at the
top of Level 4 and not in Level 5 ‘assured’ and ‘skilful’.






Candidate 3: Performer

Candidate 3: Tallest, grey track suit bottoms
AOZ2: (Level 4-Low) 10 marks

* Chairs Duet and movement generally fluid.

* Clear monologue, with focused and clear sense of emotion.

* Some sense of connection and rapport with other performers.

* Supportive ensemble member.

* Generally secure performance, could be more sustained in terms of characterisation.
* Generally convincing ability to combined voice and physicality.

* Delivery generally engaging throughout. Some effective refinements.






Candidate 4: Performer

Candidate 4: Long dark hair — worn down. Grey ‘Puma’ T-shirt, black leggings

AO2 (Level 3-High) 9 marks

* Chairs Duet and movement generally fluid.

* Vocal skills sometimes quiet; however, there is some sense of character and emotions during the
monologue.

* Creates a coherent performance.
* Some clear ability to combined Vocal & Physical skills.
* Delivery appropriate, generally consistent and purposeful.

* Positive contribution to the ensemble.







Candidate 5: Performer

Candidate 5: Grey shorts, white and purple T-Shirt
AO2 (Level 4-Mid) 11 marks

* Charis Duet and movement generally fluid- especially when working with candidate two.
* Childlike movements to create child character.

* Monologue lifts the energy of the performance which was much needed.

* Clear shifts in character and clear characterisation during monologue.

* Use of facial expressions and some range of ‘moods’ vocally.

* Similar to candidate 2 — for different reasons. Has slightly less to do, but there are only 15 marks available
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GCSE Drama Website

There are useful support documents available to download via the GCSE Drama home page which is regularly
updated.

On here there is:

» essential guidance for all centres about all GCSE components in the Administrative Support Guide is updated for
each series. Centres must download this from the Pearson website as soon as it is available in the autumn term.
You Must check this each year

» Assessment forms: CCIS & NAS

« All centres, including those entirely new to Pearson GCSE Drama for entry in 2025, are advised to re-visit the
specification (currently issue 5) for further details of the requirements of the component.



https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.html
https://qualifications.pearson.com/content/dam/pdf/GCSE/Drama/2016/forms-and-administration/pearson-edexcel-gcse-drama-administrative-support-guide-2025.pdf
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html

GCSE Drama Website

* Teaching and learning materials

*  Coursework support

* Exemplar materials

ﬁ
* Forms and administration
* Principal examiner/moderator’s reports
o FAQS J
9 J

e Past Training materials



https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html

Other Useful Links

1. A Guide to Centres on Portfolio Evidence — Issue 3

This document was written to support students when completing their portfolio. It offers guidance on the
approach to each of the six questions for both performers and design students. It gives examples of how
health and safety issues can be addressed in the students’ portfolios.

2. A Guide to Devising

This comprehensive guide to devising contains different approaches to dealing with stimuli materials,
establishing aims and objectives, discovering genre, style and form, and structuring devised work, and
suggestions and strategies to help students to refine and rehearse their performance.



https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.coursematerials.html
https://qualifications.pearson.com/content/dam/pdf/GCSE/Drama/2016/teaching-and-learning-materials/GCSE-Guide-to-Devising.pdf

Published Resources

Our published resources are designed to support teachers deliver the content in a practical and
engaging way and help students of all abilities prepare for the written exam.

We have produced a:

e student book

e teacher paCk New resources written B e
specifically forthe [
« revision guide and workbook. i i

components of the
new qualification.

Find out more



https://www.pearsonschoolsandfecolleges.co.uk/secondary/subjects/drama-secondary/pearson-edexcel-gcse-91-drama

Subject Advisor Support

Our subject advisors are experts in their fields and
are here to support you throughout the year.

Find the Subject Advisor for your area here and sign
up to receive regular updates from your Subject
Advisor on qualification news and support for your
subject here.


https://qualifications.pearson.com/en/support/support-for-you/subject-advisors.html
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html
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Pearson

Find out more

For more professional development
courses please see Pearson’s
Professional Development Academy



https://pdacademy.pearson.com/

Your Feedback
Matters

Following this event, you will receive an
invitation to share your thoughts about
the session. Your feedback is invaluable
to us, as it helps us tailor our
professional development materials to
better meet your needs. Please don't
hesitate to let us know what you’'d like to
see more of and what areas you think

could be improved.
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